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English 5 – 6 Quarter 1 

Reading  

Students will: • Analyze the literary elements an author uses in a text 

• Infer meanings of a text that are not directly stated 

• Use textual evidence to support analysis of the text 

• Determine multiple themes from a single text and explain the development over the course of the text 

• Analyze the words and phrases used in a text – focus on the connotation and figurative language 

• Compare texts: themes, purpose and rhetorical features 

Vocabulary  
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Common Core Standards Explanations & Examples 

HUSD Support 

Materials & 

Resources 

11 RL 1 

Cite strong and thorough textual 
evidence to support analysis of 
what the text says explicitly as 
well as inferences drawn from 
the text, including determining 
where the text leaves matters 
uncertain. (Level 1: Quote, 
Illustrate, Recognize, Identify, 
Recall, State) 

Source: ADE/ELA Committee 
See Appendices A & B for Text Complexity  
The author’s use of literary elements is the basis of this standard. Teachers may 
include multi-culturally diverse texts including non-print or visual texts. Students 
will describe and analyze literary elements raised in RL Standard 1, 11-12 level band 
in order to move on to more complexity in theme (multiple levels of theme in one 
text or across texts), point of view (multiple characters acting as narrators, each 
with a limited and possibly unreliable narrative perspective), characterization (more 
complex, multi-layered characters with varying beliefs, values, social class, and 
gender roles), setting (considers the social, historical, and cultural significance of 
setting to deepen comprehension, discusses how changes in setting reinforce 
development of character, plot, and theme, and analyzes how settings function as 
metaphor to reinforce themes), and plot (how flashbacks, foreshadowing and 
subplots function to advance the main plot; plot developments could reflect social, 
cultural and historical conflicts) found in the RL Standard 1, 11-12 band. In addition, 
students should be able to explain the writer’s use of irony, contradictions, 

HUSD Materials, 

Resources, and 

Assessments 
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paradoxes, incongruities, and ambiguities in a literary selection.   
• Teachers will consider the use of strategies such as the Socratic Method, 
cooperative learning approaches, and written responses. 
• Teachers familiarize students with MLA or APA stylistic manuals for supporting 
and citing sources. 
• Teachers use Socratic Method and cooperative learning approaches.  
 
• Students will be able to cite their evidence through a number of approaches. In 
terms of connections with the writing standards, paraphrasing, quotations, and the 
ability to use a stylistic guide are applicable. 
• Students employ a variety of active reading strategies such as Directed Reading-
Thinking Activities (DRTA) and Question/Answer Relationship (QAR) activities. 
• Students create an electronic or paper timeline of events to demonstrate plot 
intricacies. 
• Students create an electronic or paper table identifying characters from different 
texts and different settings.  
• Students Analyze for historical/cultural significance and character motivation.  
Connections: 
SSHS.S2C2, SSHS.S2C1.03, ETHS.S1C2.02, ETHS.S6C1.03 

11 RL 2 

Determine two or more themes 
or central ideas of a text and 
analyze their development over 
the course of the text, including 
how they interact and build on 
one another to produce a 
complex account; provide an 
objective summary of the text. 

Source: ADE/ELA Committee 
See Appendices A & B for Text Complexity 
This standard focuses on directives given above and additionally expects students 
to develop structured mental, oral, or written summaries of texts and write to learn 
in order to delineate complex relationships among supporting ideas, key ideas, and 
themes. Drawing from relevant prior knowledge and experiences, students will 
extend, elaborate, and evaluate themes and complex texts (drawing conclusions, 
identifying implications, critiquing underlying assumptions, formulating higher-level 
organizing categories, and evaluating personal significance). 
• Teachers use diverse texts to locate literature with two or more themes and have 
students determine how the themes interact and build on one another. 
• Teachers implement Socratic Discussion, discussion boards, and cooperative 
learning approaches to enhance comprehension. 
 

HUSD Materials, 

Resources, and 

Assessments 

 

http://sharepoint.husd.org/sites/promethean/Shared%20Documents/Forms/normal.aspx?RootFolder=%2fsites%2fpromethean%2fShared%20Documents%2f7%2d12%20Language%20Arts%2fJr&Folder
http://sharepoint.husd.org/sites/promethean/Shared%20Documents/Forms/normal.aspx?RootFolder=%2fsites%2fpromethean%2fShared%20Documents%2f7%2d12%20Language%20Arts%2fJr&Folder
http://sharepoint.husd.org/sites/promethean/Shared%20Documents/Forms/normal.aspx?RootFolder=%2fsites%2fpromethean%2fShared%20Documents%2f7%2d12%20Language%20Arts%2fJr&Folder


G
rad

e
 

C
lu

ster 

Stan
d

ard
 

Common Core Standards Explanations & Examples HUSD Resources 

 

Page 3 of 8 
 

• Teachers use a variety of active reading strategies such as Directed Reading-
Thinking Activities (DRTA) and Question/Answer Relationship (QAR). 
• Teachers access adopted anthologies and/or diverse texts to find examples of 
selections for the analysis of central idea and theme, utilizing authors such as 
Fitzgerald, Hemingway, Wright, Hurston, Chaucer, Malory, Shakespeare, Swift, 
Cervantes, Tan, Morrison, Paine, Bradstreet, Crane, Twain, Wharton, Steinbeck, 
Chekhov, Kafka, Angelou.  
• Students develop structured mental, oral, or written summaries of texts and write 
to learn in order to delineate complex relationships among supporting ideas, key 
ideas, and themes. 
• Students use electronic or paper reading response journals, graphic organizers 
and Cornell notes to demonstrate comprehension skills.  
Connection: 
ETHS.S2C1 
 
Source: commoncore.org 
Seminar and Essay 
Grade 12 Unit 2 
Compare one of the satirical stories of Chaucer’s Canterbury Tales with one of the 
stories from Boccaccio’s The Decameron. What does the satire reveal about the 
author’s intention and message? Use textual evidence to support an original, 
concise thesis. (RL.11-12.2 

11 RL 3 

Analyze the impact of the 
author’s choices regarding how 
to develop and relate elements 
of a story or drama (e.g., where a 
story is set, how the action is 
ordered, how the characters are 
introduced and developed). 

Source: ADE/ELA Committee 
See Appendices A & B for Text Complexity 
In this standard, students will take apart the components of literature to discover 
how they create the whole. 
• Teachers implement Socratic Discussion, discussion boards, and cooperative 
learning approaches to enhance understanding.  
• Teachers use a variety of active reading strategies such as Directed Reading-
Thinking Activities (DRTA) and Question/Answer Relationship (QAR) activities. 
• Teachers can access adopted anthologies and diverse texts to find examples of 
selections for literary analysis. 
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• Students create an electronic or paper double-entry journal including textual 
examples of literary elements in one column and analysis of the impact of the 
author’s choice for that text in the second.  
• Students will access materials electronically to aid in visualizing the story’s 
elements.  
Connections: 
SSHS.S2C2, ETHS.S2C1, ETHS.S6C1.03 
 
Source: commoncore.org 
Seminar and Essay 
Grade 12 Unit 1 
Discuss Chaucer’s “The Pardoner’s Tale” as a satire. What, exactly, is being literally 
described versus being satirized? Why does Chaucer use satire? Is Chaucer satirizing 
human nature or the church as an establishment? Use textual evidence to support 
an original, concise thesis statement. 
(RL.11-12.1, RL.11-12.3, RL.11-12.5, SL.11-12.1, SL.11-12.4, W.11-12.2) 

11 RL 4 

Determine the meaning of words 
and phrases as they are used in 
the text, including figurative and 
connotative meanings; analyze 
the impact of specific word 
choices on meaning and tone, 
including words with multiple 
meanings or language that is 
particularly fresh, engaging, or 
beautiful. (Include Shakespeare 
as well as other authors.) 

Source: ADE/ELA Committee 
See Appendices A & B for Text Complexity 
In this standard, students will evaluate, interpret, and critique how an author’s 
specific word choices impact the text  (e.g., formal and informal tone, voice) to 
support the author’s purpose; this includes literary devices (understatement, 
sensory details) and figurative language (personification, simile, symbolism, 
foreshadowing, metaphor, hyperbole, mood, allusion, irony, and paradox).  
• Teachers use poetry and prose to demonstrate intentional word choice for sound, 
connotation, and denotation.  
• Teachers demonstrate structural elements (e.g., punctuation, word position, 
alliteration, consonance, assonance, repetition, etc.). 
• Teachers direct students in a Think-Pair-Share process to analyze word choice and 
tone in literary selections; call on pairs to share a word or phrase and explain the 
author’s purpose in including it and then share as class. 
• Teachers use a variety of active reading strategies such as Directed Reading-
Thinking Activities (DRTA) and Question/Answer Relationship (QAR). 
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• Teachers access their adopted anthologies and diverse texts to find examples of 
selections for author’s word choice developing tone. 
• Students identify the tone of a text and then create an original text using the 
same tone. 
• Students create an electronic or paper table and chart key words, the association 
that students attach to the words, and the effect the words create in a specified 
text.  
• Students interpret figurative language, including personification and hyperboles in 
prose and poetry. 
Connections: 
ETHS.S6C1.03 
 
Source: commoncore.org 
Speech 
Grade 12 Unit 1 
Select a poem you have studied and recite it from memory. Include an introduction 
that states: 
• Who wrote the poem 
• Its form, meter, rhyme scheme, and key literary elements 
• An aspect of the poem that comes through after multiple readings.  
(RL.11-12.4) 

11 RL 7 

Analyze multiple interpretations 
of a story, drama, or poem (e.g., 
recorded or live production of a 
play or recorded novel or poetry), 
evaluating how each version 
interprets the source text. 
(Include at least one play by 
Shakespeare and one play by an 
American dramatist.) 

Source: ADE/ELA Committee 

See Appendices A & B for Text Complexity 
This standard focuses on student’s abilities to analyze a work of literature 
presented in different ways.   
• Teachers refer to adopted anthologies and diverse texts for examples of artwork 
and stories being compared. 
 
• Students analyze a theater production of a play and a film version of the same 
work, comparing and contrasting the two versions.  
• Students create a PowerPoint presentation incorporating scenes from at least two 
versions of a play in order to demonstrate different interpretations of that play.  
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• Students evaluate the oral rendition by the author of his work to its written 
version. 
Connection: 
ETHS.S4C2 
 
Source: commoncore.org 
Classroom Activity, Essay or Seminar Question 
Grade 11 Unit 1 
View a staged or film version of Arthur Miller’s The Crucible. Discuss the question 
“Is John Proctor a tragic figure? Why or why not?” Compare him to other tragic 
figures studied in grade 9, such as Oedipus Rex. Write an essay in which you use at 
least three pieces of textual evidence to support an original thesis statement.  
(RL.11-12.3, RL.11-12.7) 

11 RL 9 

Demonstrate knowledge of 
eighteenth-, nineteenth- and 
early-twentieth-century 
foundational works of American 
literature, including how two or 
more texts from the same period 
treat similar themes or topics. 

Source: ADE/ELA Committee 
See Appendices A & B for Text Complexity 
• This standard requires students to compare literary works and the seminal 
challenges of their eras.  
• Teachers will consider diverse texts from a variety of cultures and backgrounds 
that reflect the multicultural American experience. 
• Students read and compare the theme of two poems such as “To my Dear and 
Loving Husband” and “Upon the Burning of Our House” by Anne Bradstreet.   
• Students employ a variety of active reading strategies such as Directed Reading-
Thinking Activities (DRTA) and Question/Answer Relationship (QAR) activities.  
• Students employ a variety of critical reading strategies such as questioning, 
clarifying, predicting, summarizing, annotating, etc., to comprehend complex text. 
• Students create electronic or paper reading response journals, graphic organizers, 
and Cornell notes to enhance understanding. 
• Students analyze a novel for multiple themes. For example, students would 
identify multiple themes in Their Eyes Were Watching God by Zora Neale Hurston , 
The Great Gatsby by F. Scott Fitzgerald, or The Grapes of Wrath by John Steinbeck. 
Connection: 
ETHS.S6C1.03 
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Source: commoncore.org 
Essay and Seminar 
Grade 11 Unit 4 
“Does Huckleberry Finn by Mark Twain embody the values inherent in the American 
Dream?” Write an essay in which you use at least three pieces of evidence to 
support an original thesis statement.  
(RL.11-12.9, SL.11-12.1, W.11-12.9) 

11 RI 4 

Determine the meaning of words 
and phrases as they are used in a 
text, including figurative, 
connotative, and technical 
meanings; analyze how an author 
uses and refines the meaning of a 
key term or terms over the 
course of a text 
(e.g., how Madison defines 
faction in Federalist No. 10). 

Source: ADE/ELA Committee 
See Appendices A & B for Text Complexity 
In this standard, students will focus on how an author’s specific word choices 
impact the text  (e.g., formal and informal tone, voice) to support the author’s 
purpose; this includes how to infer word meanings from context (e.g., example, 
restatement) and how to distinguish between the denotative and connotative 
meanings of words.  
• Students will recognize that word choice conveys intended and unintended 
meanings for readers and can effect readers in different ways depending on the 
context.  
• Students read an essay in which an author explores a word fully, including 
multiple meanings and literal and figurative meanings.   
• Students read an essay by William Safire and identify how the author analyzes the 
deeper meaning of words, especially contemporary languages shifts (e.g., 
“blogging” or “texting” as a verb as well as a way of life). 
• Students read an editorial to determine the tone of the writer using SOAPSTone 
(Subject, Occasion, Audience, Purpose, Speaker, and Tone) 
• Students compare two texts with similar themes, for example, Martin Luther King 
Jr’s “Letter from Birmingham Jail” and Malcolm X’s “The Ballot or the Bullet” to 
determine specific tones for each based on the way that language is manipulated. 
Source: commoncore.org 
Essay 
Grade 11 Unit 2 
Write an essay in which you explain Madison’s use of the term “faction” in 
Federalist No. 10. Use at least three pieces of textual evidence to support an 
original thesis statement. (RI.11-12.4, W.11-12.2, W.11-12.9) 
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11 RI 9 

Analyze seventeenth-, 
eighteenth-, and nineteenth-
century foundational U.S. 
documents of historical and 
literary significance (including 
The Declaration of 
Independence, the Preamble to 
the Constitution, the Bill of 
Rights, and Lincoln’s Second 
Inaugural Address) for their 
themes, purposes, and rhetorical 
features. 

Source: ADE/ELA Committee 
See Appendices A & B for Text Complexity 
The intent of this standard is for students to compare themes of a variety of works 
from different centuries to analyze how the theme reflects the era.  
• Students will identify the purpose of particular U.S. documents as well as their 
rhetorical structure. The study of American Literature is relevant to the future as 
well as the past. 
• Students will look at the rhetorical features to determine if the intent of the 
document is to persuade, inform, or entertain. Rhetorical devices would include 
figurative language, allusion, tone, point of view, organizational style, diction, irony, 
mood, etc. 
• Students use “SOAPSTone” (Subject, Occasion, Audience, Purpose, Speaker, and 
Tone) and “FIDDS” (Figurative Language, Imagery, Diction, Detail, and Syntax) to 
analyze author’s exposition or argument. 
• Students use one or more of the rhetorical triangles (speaker/subject/message 
and/or logos/ethos/pathos) to analyze author’s exposition or argument for 
purpose, theme, and for rhetorical devices. 
• Students compare themes of documents from different eras. 
 
Source: commoncore.org 
Seminar and Essay 
Grade 11 Unit 2 
Do the Declaration of Independence and the Constitution share similar tones? Why 
or why not? Use at least three pieces of textual evidence to support an original 
thesis statement.  
(RI.11-12.9, W.11-12.9, SL.11-12.1) 
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